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Peer feedback is a key to the interaction and language learning in groups. Rollinson [2] explains, â€œIn recent years, the use of peer
feedback in ESL writing classrooms has been generally supported in the literature as a potentially valuable aid for its social, cognitive,
affective, and methodological benefitsâ€. In fact, there are a lot of advantages of peer feedback for students in writing. First of all, peer
feedback is suggested as pedagogy of providing more self-control to language learners [3] . In additional, replying to peer corrections
and giving suggestions allow Students in this ESL class were mainly involved in developmental writing and after completing their first
draft of an essay students published their work in their blogs. These essays were based on the course outline and before they started
writing their drafts they were given several options of resources such as links to websites, articles, and YouTube video clips on the class
blog.Â Potential problems with peer responding in ESL writing classes. CATESOL Journal, 3, Leverett, T. (2006). This is your class on
weblogs. The Importance of Language Diversity in ESL Writing Workgroups By Aseel Kanakri The University of Akron Aims of the Study
ï‚¨ ï‚¨ ï‚¨ To examine the impact of language variation on studentsâ€™ writing skills in ESL writing workgroups. To see if students learn
better through peer instruction or peer feedback when English is the only means of communication. To turn the language barrier into an
incentive to improve language fluency. Theoretical Framework ï‚¨ ï‚¨ ï‚¨ A theory in second language literacy instruction known as TaskBased Instruction (TBI) is used to support the argument of this study.Â 8 of them filled out and returned the questionnaires. All 8
teachers who responded use workgroups. 3 of them use it twice a week, and the rest use it at least once a week. Particularly, in L2
writing classrooms, collaborative learning emerges from collaborative writing or peer response on studentsâ€™ writing.Â Moreover,
their orientation to the problematic potential (as matters advisable) with the presentation beyond the assignments involves question(s)answer(s)-advising sequences, in which previous question(s)-answer(s) sequences serve as grounds for the advising to be coming.Â In
particular, developing skills to critically evaluate writing may also help students effectively review writing and see problems withÂ
Further, he puts forward that if students are able to use conversational storytelling structure, group work may be designed to promote
communicative competence in pitching studentsâ€™ ideas to their peers in ESL classes. Writing is often overlooked in ESL teaching
and learning. At a beginning level, it may be seen as a task for the intermediate and advanced stages. Students will also shy away from
writing due to its many complicated rules, structures and idiosyncrasies.Â Encourage a little writing in every class, whether it be note
taking, dictation of a few sentences or a short paragraph about their weekend. Let them try it out. You may be surprised at what they
create.

